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College and Career Readiness Anchor Standards for Writing 
The grades 6-12 standards on the following pages define what students should understand and be able to do by the 
end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number. 
The CCR and grade-specific standards are necessary complements-the former providing broad standards. the latter 
providing additional specificity-that together define the skills and understandings that all students must demonstrate. 

Text Types and Purposes· 

1.	 Write arguments to support claims in an analysis of substantive topics or texts. using valid reasoning and relevant 
and sufficient evidence. 

2.	 Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately 
through the effective selection. orgal)ization. and analysis of content. 

3.	 Write narratives to develop real or imagined experiences or events using effective technique. well-ehosen details. 
and well-structured event sequences. 

Production and Distribution of Writing 

4.	 Produce clear and coherent writing in which the development. organization. and style are appropriate to task. 
purpose. and audience. 

5.	 Develop and strengthen writing asneeded by planning. revising. editing. rewriting. or trying a new approach. 

6.	 Use technology. including the Internet. to produce and publish writing and to interactand collaborate with others. 

Research to Build and Present Knowledge 

7. Conduct short as well as more sustained research projects based on focused questions. demonstrating 

<.9 understanding of the subject under investigation. 
Z 
f- 8. Gather relevant information from multiple print and digital sources. assessthe credibility and accuracy of each 
a: source. and integrate the information while avoiding plagiarism. 
S 

9.	 Draw evidence from literary or informational texts to support analysis. reflection. and research. 
,j) 

a « 
ill Range of Writing
l.') 
« 
::) 10. Write routinely over extended time frames (time for research. reflection. and revision) and shorter time frames (a 
l.') single sitting or a day or two) for a range of tasks. purposes. and audiences. z « 
T 

~, 
'The5'; broad types of writing include many subgenres. See Appendix A. for definitions of key writing types. 
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Note on range and content 
of student writing 

For students. writing is a key means 

ofasserting and defending claims. 

showing what they know about a 
subject, and conveying what they 

have experienced. imagined. thought, 
and felt. To be college- and career­

ready writers. students must take 

task. purpose. and audience into 
careful consideration. choosing words, 
information. structures. and formats 
deliberately. They need to know how 
to combine elements of different 
kinds of writing-for example. to use 
narrative strategies within argument 
and explanation within narrative-
to produce complex and nuanced 

writing. They need to be able to 
use technology strategically when 
creating. refining, and collaborating on 
writing. They have to become adept 
at gathering information, evaluating 
sources. and citing material accurately. 
reporting findings from their research 
and analysis of sources in a cleiJr 
and cogent manner. Theymust have 
the flexibl1ity, concentration. and 
fluency to produce high-quality first­
draft text under a tight deadline as 
well as the capacity to revisit and 
make improvements to a piece of 
writing over multiple drafts when 
circumstances encourage or require it. 
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Writing Standards 6-12 II 
The following standards for grades 6-12 offer a focus for instruction each year to help ensure that students gain adequate mastery ofa range of skills and 
applications. Each year in their writing. students should demonstrate increasing sophistication in all aspects of language use, from vocabulary and syntax to 
the development and organization of ideas. and they should address increasingly demanding content and sources. Students advancing through the grades are 
expected to meet each year's grade-specific standards and retain or further develop skills and understandings mastered in preceding grades. The expected growth 
in student writing ability is reflected both in the standards themselves and in the collection of annotated student writing samples in Appendix C. 

1.	 Write arguments to support claims with clear 1. Write arguments to support claims with clear 1. Write arguments to support claims with clear
 
reasons and relevant evidence. reasons and relevant evide"ce. . reasons and relevant evidence.
 
a.	 Introduce c1aim(s)and organize the reasons a. Introduce claim(s). acknowledge alternate or a. Introduce claim(s). acknowledge and 

and evidence clearly. opposing claims. and organize the reasons and distinguish the c1aim(s)from alternate or 
evidence logically. opposing claims. and organize the reasons and 

relevant evidence, using credible sources and b. Support c1aim(s)with logical reasoning and 
b.	 Support c1aim(s) with clear reasons and 

evidence logically. 
demonstrating an understanding of the topic relevant evidence. using accurate. credible b. Support c1aim(s)with logical reasoning and 
or text. sources and demonstrating an understanding relevan~ evidence, using accurate. credible 

of the topic or text. sources and demonstrating an understanding c.	 Use words. phrases. and clauses to clarify the
 
of the topic or text.
 relationships among c1aim(s) and reasons. c.	 Use words. phrases, and clauses to create 

cohesion and clarify the relationships among c. Usewords. phrases. and clauses to create d.	 Establish and maintain a formal style. 
c1aim(s). reasons. and evidence.	 cohesion and clarify the relationships among e.	 Provide a concluding statement or section 

claim(s). counterclaims. reasons.and evidence. d. Establish and maintain a formal style. that follows from the argument presented. 
d. Establish and maintain a formal style. 

that follows from and supports the argument e. Provide a concluding statement or section 
presented.	 that follows from and supports the argument 

presented. 

e. Provide a concluding statement or section 

2.	 Write informative/explanatory texts to examine a 2. Write informative/explanatory texts to examine a 2. Write informative/explanatory texts to examine a
 
topic and convey ideas. concepts. and information topic and convey ideas. concepts. and information topic and convey ideas. concepts. and information
 
through the selection. organization. and analysis through the selection. organization, and analysis through the selection. organization. and analysis of
 
of relevant content. of relevant content. relevant content.
 

\.9 
Z a. Introduce a topic; organize ideas, concepts. a. Introduce a topic clearly. previewing what a. Introduce a topic clearly. previewing what 
t- and information. using strategies such as is to follow; organize ideas.concepts. and is to follow; organize ideas. concepts. and 
(( definition. classification. comparison/contrast.	 information. using strategies such as definition. information into broader categories; include 
~ and cause/effect; include formatting (e.g..	 classification. comparison/contrast, and cause/ formatting (e.g.• headings). graphics (e.g.. -
<J) headings). graphics (e.g.. charts. tables). effect; include formatting (e.g.•headings). charts. tables). and multimedia when useful to 

o:: and multimedia when useful to aiding graphics (e.g.. charts. tables). and multimedia aiding comprehension. t ­

<[ comprehension.	 when useful to aiding comprehension. b. Develop the topic with relevant, well-(;hosen 
lJ.J 
\.9 b. Develop the topic with relevant facts. b. Develop the topic with relevant facts. facts. definitions. concrete details. quotations,
 
<[ definitions, concrete details, quotations. or definitions. concrete details. quotations. or or other information and examples.
 

<-') . c. Use appropriate and varied transitions to create
 ::J other information and examples. other information and examples.
 
Z c. Use appropriate transitions to clarify the c. Use appropriate transitions to create cohesion cohesion and clarify the relationships among
 -r 
-.J relationships among ideas and concepts. and clarify the relationships among ideas and ideas and concepts.
 

i.J) 
d. Use precise language and domain-specific concepts. . d. Use precise language and domain-specific
 

-.J vocabulary to inform about or explain the d. Use precise language and domain-specific vocabulary to inform about or explain the topic.
 
\.9 topic. vocabulary to inform about or explain the e. Establish and maintain a formal style.
 
Z topic.
w e. Establish and maintain a formal style. f. Provide a concluding statement or section that
 - f. Provide a concluding statement or section that e. Establish and maintain a formal style. follows from and supports the information or
 
~ 
\0 follows from the information or explanation f. Provide a concluding statement or section explanation presented. 

presented. that follows from and supports the information 
- or explanation presented. 
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Writing Standards 6-12 II 

Write narratives to develop real or imagined 3. Write narratives to develop real or imagined 3. Write narratives to develop real or imagined 
experiences or events using effective technique. experiences or events using effective technique. experiences or events using effective technique, 
relevant descriptive details. and well-structured relevant descriptive details. and well-structured relevant descriptive details, and well-structured 
event sequences. event sequences. event sequences. 
a.	 Engage and orient the reader by establishing a. Engage and orient the reader by establishing a. Engage and orient the reader by establishing 

a context and introducing a narrator and/or a context and point of view and introducing a a context and point of view and introducing a 
characters; organize an event sequence that narrator and/or characters; organize an event narrator and/or characters; organize an event 
unfolds naturally and logically. sequence that unfolds naturally and logicaUy. sequence that unfolds naturally and logically. 

b.	 Use narrative techniques, such as dialogue, b. Use narrative techniques. such as dialogue. b. Use narrative techniques, such as dialogue. 
pacing. and description, to develop pacing, and description. to develop pacing. description. and reflection. to develop 
experiences. events. and/or characters. experiences. events, and/or characters. experiences. events. and/or characters. 

c.	 Use a variety of transition words, phrases. and c. Use a variety of transition words. phrases.and c. Use a variety of transition words, phrases, 
clauses to convey sequence and signal shifts clauses to convey sequence and signal shifts . and clauses to convey sequence. signal shifts 
from one time frame or setting to another. from one time frame or setting to another. from one time frame or setting to another. and 

d	 Use precise words and phrases. relevant • d. Useprecise words and phrases.relevant show the relationships among experiences and 
descriptive details. and sensory language to descriptive details, and sensory language to events. 
convey experiences and events. capture the action and convey exPeriences d, Use precise words and phrases. relevant 

e.	 Provide a conclusion that follows from the and events. descriptive details, and sensory language to 
narrated experiences or events. e. Provide a conclusion that follows from and capture the action and convey experiences and 

reflects on the narrated experiences or events. events. 
e.	 Provide a conclusion that follows from and 

reflects on the narrated experiences or events. 
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4.	 Produce clear and coherent writing in which 4. Produce clear and coherent writing in which 4. Produce clear and coherent writing in which 

the development, organization. and style are the development, organization. and style are the development organization. and style are 
appropriate to task. purpose, and audience. appropriate to task. purpose, and audience. appropriate to task. purpose, and audience. 

o (Grade-specific expectations for writing types are (Grade-specific expectations for writing types are (Grade-specificexpectations for writing types are 
Z defined in standards 1-3 above.) defined in standards 1-3 above.) defined in standards 1-3 abolle.) 
..... 
cr. 5. With some guidance and support from peers and 5. With some guidance and support from peers and 5. With some guidance and support from peers and 
~ adults. develop and strengthen writing as needed adults. develop and strengthen writing as needed adults. develop and strengthen writing as needed 

by planning. revising. editing. rewriting. or trying by planning, revising. editing. rewriting. or trying by planning, revising. editing. rewriting. or trying
if) 
..... a new approach. (Editing for conventions should a new approach. focusing on how well purpose a new approach, focusing on how well purpose 
0:: demonstrate command of Language standards and audience have been addressed. (Editing for and audience have been addressed. (Editing for <l: 
w 1-3 up to and including grade 6 on page 52.) conventions should demonstrate command of conventions should demonstrate command of 
\.? Language standards 1-3 up to and including grade Language standards 1-3 up to and including grade 
<l: 7 on page 52.) 8 on page 52.) 
\.? 
Z 6. Use technology. including the Internet. to produce 6. Use technology, including the Internet, to prOduce 6. Use technology. including the Internet, to produce 

:J 

<l: 
...J and publish writing as well as to interact and and publish writing and link to and cite sources and publish writing and present the relationships 
I collaborate with others; demonstrate sufficient as well as to interact and Collaborate with others. between information and ideas efficiently as well 
.r command of keyboarding skills to type a minimum including linking to and citing sources. as to interact and collaborate with others. 
\,C,
-' of three pages in a single sitting. 
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Writing Standards 6-12 II 

7. Conduct short IlIsearch projects to answer 7. Conduct short research projects to answer 7. 
a Question. drawing on several sources and a question. drawing on several sources and 
refocusing the jnquiry when appropriate. generating additional related. focused Questions 

for further research and investigation. 

8. Gather relevant information from multiple print 8. Gather relevant information from multiple print B. 
and digital sources: assessthe credibility of each and digital sources. using search terms effectively: 
source; and quote or paraphrase the data and assessthe credibility and accuracy of each source; 
conclusions-of others while avoiding plagiarism and Quote or paraphrase the data and conclusions 
and providing basic bibliographic information for of others while avoiding plagiarism and rollowing 
sources. a standard format for citation. 

9. Draw evidence from literary or informational texts 9. Draw evidence from literary or informational texts 9. 
to support analysis. reflection. and research. to support analysis. reflection, and research. 
a. Apply griitde 6 Reading standards to literature a. Apply grade 7 Reading standards to literature 

(e.g.. "Compare and contrast texts in different (e.g.. "Compare and contrast a fictional 
forms or genres (e.g.. stories and poems; portrayal of a time. place. or character and 
historical novels and fantasy stories] in terms a historical account of the same period as a 
of their approaches to similar themes and means of understanding how authors of fiction 
topics"). use or alter history"). 

b. Apply grade 6 Reading standards to literary b. Apply grade 7 Reading standards to literary 
nonfiction (e.g.. "Trace and evaluate the nonfiction (e.g. "Trace and evaluate the 
argument and specific claims in a text, argument and specific claims in a text. . 
distinguishing claims that are supported by assessing whether the reasoning is sound 
reasons and evidence from claims that are and the evidence is relevant and sufficient to 
not"). support the claims"). 

\.9 
~ 
f-­ 10. Write routinely over extended time frames (time 10. Write routinely Oller extended time frames (time 10. 
C2 for research, reflection. and revision) and shorter for research. reflection. and revision) and shorter 
~ time frames (a single sitting or a day or two) for time frames (a single sitting or a day or two) for 

J) 

c;: 
a range of discipline-specific tasks, purposes. and 
audiences. 

a range of discipline-specific tasks. purposes. and 
audiences. 
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Conduct short research projects to answer a 
question (including a self-generated question), 
drawing on several sources and generating 
additional related. focused questions that allow for 
multiple avenues of exploration. 

Gather relevant information from multiple print 
and digital sources. using search terms effectively; 
assess the credibility and accuracy of each source; 
and quote or paraphrase the data and conclusions 
of others while avoiding plagiarism and following a 
standard format for citation. 

Draw evidence from literary or informational texts 
to support analysis. reflection. and research. 
a.	 Apply grade 8 Reading stimdards to literature 

(e.g.. "Analyze how a modern work of fiction 
draws on themes. patterns of events. or 
character types from myths. traditional stories. 
or religious works such as the Bible. including 
describing how the material is rendered new"). 

b.	 Apply grilde 8 Reading standards to literary 
nonfiction (e.g,. "Delineate and evaluate 
the argument and specific claims in a text, 
assessing whether the reasoning is sound 
and the evidence is relevant and sufficient; 
recognize when irrelevant evidence is 
introduced"). 

Write routinely Oller extended time frames (time 
tor research. reflection. and revision) and shorter 
time frames (a single sitting or a daY or two) for 
a range of discipline-specific tasks. purposes. and 
audiences. 

~ 
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Writing Standards 6-12 II 
The CCR anchor standards and high school grade-specific standards work in tandem to define college and career readiness expectations-the former providing 
broad standards, the latter providing additional specificity. 

1. Write arguments to support claims in an analysis of substantive topics or texts. 
uSing valid reasoning and relevant and sufficient evidence. 

a. Introduce precise claim(s), distinguish the claim(s) from alternate or 
opposing claims, and create an organization that establishes clear 
relationships among claim(s), counterclaims, reasons, and evidence. 

b. Develop c1aim(s) and counterclaims fairly, supplying evidence for each 
while pointing out the strengths and limitations of both in a manner that 
anticipates the audience's knowledge level and concerns. 

c. Use words, phrases, and clauses to link the major sections of the text, 
create cohesion, and clarify the relationships between c1aim(s) and reasons, 
between reasons and evidence, and between claim(s) and counterclaims. 

d. Establish and maintain a formal style and objective tone while attending to 
the norms and conventions of the discipline in which they are writing. 

e. Provide a concluding statement or section that follows from and supports 
the argument presented. 

2. Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective 
selectiOn, organization, and analysis of content. 

a. Introduce a topic; organize complex ideas. concepts. and information to 
make important connections and distinctions; include formatting (e.g., 
headings). graphics (e.g.. figures. tables). and multimedia when useful to 

o aiding comprehension. 
Z 
t-­
ii 

b. Develop the topic with well-ehosen. relevant. and sufficient facts. extended 
definitions. concrete details. quotations. or other information and examples 

3 appropriate to the audience's knowledge of the topic. 

iJ) 

t-­
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c. Use appropriate and varied transitions to link the major sections of the text, 
create cohesion, and clarify the relationships among complex ideas and 
concepts. 

w 
o 
<! 

d. Use precise language and domain-specific vocabulary to manage the 
complexity of the tOPiC. 

::J 
19 
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e. 

f. 

Establish and maintain a formal style and objective tone while attending to 
the norms and conventions of the discipline in which they are writing. 

Provrde a concluding statement or section that follows from and supports 
I 
if) 

the information or explanation presented (e.g .. articulating implications or 
the significance of the topic). 
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1.	 Write arguments to support claims in an analysis of substantive topics or texts. 
using valid reasoning and relevant and sufficient evidence. 

a.	 Introduce precise. knowledgeable claim(s). establish the significance of the 
claimts), distinguish the claim(s) from alternate or opposing claims. and 
create an organization that logically sequences claim(s). counterclaims. 
reasons. and evidence. 

b.	 Develop claimrs) and counterclaims fairly and thoroughly, supplying the 
most relevant evidence for each while pointing out the strengths and 
limitations of both in a manner that anticipates the audience's knowledge 
level. concerns, values. and possible biases. 

c.	 Use words. phrases. and clauses as well as varied syntax to link the major 
sections of the text. create cohesion. and clarify the relationships between 
claim(s) and reasons. between reasons and evidence. and between claim(s) 
and counterclaims. 

d.	 Establish and maintain a formal style and objective tone while attending to 
the norms and conventions of the discipline in which they are writing. 

e.	 Provide a concluding statement or section that follows from and supports 
the argument presented. 

2.	 Write informative/explanatory texts to examine and convey complex ideas, 
concepts, and information clearly and accurately through the effective selection. 
organization, and analysis of content 

a.	 Introduce a topic; organize complex ideas, concepts, and information so 
that each new element builds on that which precedes it to create a unified 
whole; include formatting (e.g., headings), graphics (e.g., figures. tables). and 
multimedia when useful to aiding comprehension. 

b.	 Develop the topic thoroughly by selecting the most significant and relevant 
facts. extended definitions. concrete details. quotations, or other information 
and examples appropriate to the audience's knowledge of the topic. 

c.	 Use appropriate and varied transitions and syntax to link the major sections 
of the text. create cohesion, and clarify the relationships among complex 
ideas and concepts. 

d.	 Use precise language. domain-specific vocabulary, and techniques such as 
metaphor, simile. and analogy to manage the complexity of the topic. 

e.	 Estab~sh and maintain a formal style and objective tone while attending to 
. the norms and conventions of the discipline in which they are writing. 

f.	 Provide a cGlncluding statement or section that follows from and supports 
the information or explanation presented (e.g.• articulating implications or 
the significance of the topic). 

@.
 



Writing Standards 6-12 II 

3.	 Write narratives to develop real or imagined experiences or events using 
effective technique, well-ehosen details, and well-structured event sequences. 

a.	 Engage and orient the reader by setting out a problem. situation. or 
observation. establishing one or multiple point(s) of view, and introducing a 
narrator and/or characters; create a smooth progression of experiences or 
events. 

b.	 Use narrative techniques. such as dialogue, pacing, description. reflection, 
and multiple plot lines. to develop experiences. events, ancVor characters. 

c.	 Use a variety of techniques to sequence events so that they build on one 
another to create a coherent whole. 

d.	 Use precise words and phrases. telling details. and sensory language to 
convey a vivid picture of the experiences, events. setting. ancVor characters. 

convey a vivid picture of the experiences, events. setting, and/or characters. 

observed. or resolved over the course of the narrative. e. Provide a conclusion that foUows from and reflects on what is experienced. 
observed, or resolved over the course of the narrative. 

e.	 Provide a conclusion that follows from and reflects on what is experienced, 
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4.	 Produce clear and coherent writing in which the development. organization, 
and style are appropriate to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in standards 1-3 above.) 

5.	 Develop and strengthen writing as needed by planning, revising, editing, 
rewriting, or trying a new approach, focusing on addressing what is most 
significant for a specific purpose and audience. (Editing for conventions should 
demonstrate command of Language standards 1-3 up to and inclUding grades 
9-10 on page 54.) 

6. Use technology. including the Internet, to produce, publish. and update 
(!) individual or shared writing products. taking advantage of technology's
Z capacity to link to other information and to display information flexibly and 
I-

dynamically.a 

4.	 Produce clear and coherent writing in which the development. organization, 
and sty~ are appropriate to task. purpose, and audience. (Grade-specific 
expectations for writing types are defined in standards 1-3 above.) 

5.	 Develop and strengthen writing as needed by planning, revising, editing, 
rewriting:or trying a new approach, focusing on addressing what is most 
significant for a specific purpose and audience. (Editing foe conventions should 
demonstrate .command of Language standards 1-3 up to and including grades 
11-12 on page 54.) 

6.	 Use technology. including the Internet. to produce. publish. and update 
individual or shared writing products in response to ongoing feedback. 
including new arguments or information. 

3: .~-!!~M~~·erm01!Mm'J!Sat;~;.,;.. .""';; :,<~~.d.•.h~~~:,.ih;;~i+ :;",;,.:;"'~~;~1;4i:,~i·""_lliiil""lIiloOlllIiI"'alI~ 
(J) 
I ­ 7. Conduct short as well as more sustained research projects to answer a question 7. Conduct short as well as more sustained research projects to answer a question a:: 
..;( (including a self-generated question) or solve a problem; narrow or broaden 
w the inquiry when appropriate: synthesize multiple sources on the subject, 
19 demonstrating understanding of the subject under investigation.<l: 
:J 
(!) 8. Gather relevant information from multiple authoritative print and digital 
Z sources, using advanced searches effectively; assess'the usefulness of each 
<l: 
~ source in answering the research question; integrate information into the text 
I selectively to maintain the flow of ideas, avoiding plagiarism and follOWing a 
J' standard format for citation. 
~ 
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3.	 Write narratives to develop real or imagined experiences or events using 
effective technique. well-ehosen details, and well-structured event sequences. 

a.	 Engage and orient the reader by setting out a problem, situation. or 
observation and its significance. establishing one or multiple point(s) 
of view. and introducing a narrator and/or characters; create a smooth 
progression of experiences or events. 

b.	 Use narrative techniques. such as dialogue. pacing, description. reflection, 
and multiple plot lines. to develop experience~ events. and/or characters. 

c.	 Use a variety of techniques to sequence events so that they build on one 
another to create a coherent Whole and build toward a particular tone and 
outcome (e.g.. a sense of mystery. suspense. growth, or resolution). 

d.	 Use precise words and phrases. telling details. and sensory language to 

(including a self-generated question) or solve a problem; narrow or broaden
 
the inquiry when appropriate; synthesize multiple sources on the subject.
 
demonstrating understanding of the subject under investigation.
 

8.	 Gather relevant information from multiple authoritative print and digital sources, 
using advanced searches effectively; assess the strengths and limitations of 
each source in terms of the task. purpose, and audience; integrate information 
into the text selectively to maintain the flow of ideas. avoiding plagiarism and 
overreliance on anyone source and following a standard format for citation. 

~ 



Writing Standards 6-12
 

9.	 Draw evidence from literary or informational t911ts to support analysis. 
reflection, and research. 
a.	 Apply grades 9-10 Reading standards to literature o.s, -Analyze how an 

author draws on and transforms source material in a specific work [e.g.. how 
Shakespeare treats a theme or topic from Ovid or the Bible or how a later 
author draws on a play by Shakespeare]"). 

b.	 Apply grades 9-10 Reading standards to literary nonfiction (e.g.• "Delineate 
and e\/aluate the argument and specific claims in a text, assessingwhether 
the reasoning is valid and the evidence is relevant and sufficient; identify 
false statements and fallacious reasoning"). 

II
 

9.	 Draw evidence from literary or informational texts to support analysis, 
reflection. and research. 
a	 Apply grades "-12 Reading standards to literature (e.9.. 'Demonstrate 

knowledge of eighteenth~, nineteenth- and early-twentieth-century 
foundational works of American literature, including how two or more texts 
from the same period treat similar themes or topics"), 

b.	 Apply "rades 17-72 Reading standards to literary nonfiction (e.g., "Delineate 
and evaluate the reasoning in seminal U.S.texts. including the application 
of constitutional principles and use of legal reasoning [e.g.. in U.S.Supreme 
Court Case majority opinions and dissents] and the premises, purposes. and 
arguments in works of public advocacy [e.g.. The Federalist. presidential 
addressesn . 
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10.	 Write routinely over extended time frames (time for research. reflection. and 10. Write routinely over 9lltended time frames (time for research. reflection. and
 

revision) and shorter time frames (a single sitting or a day or two) tor a range of revision) and shorter time frames (a single sitting or a day or two) for a range of
 
tasks. purposes. and audiences. tasks. p\Jrposes.and audiences.
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Writing 
~ 

Definitions of the Standards· Three Text Types 

Argument 
Arguments are used for many purposes-to change the reader's point of view, to bring about' some action on the 
reader's part, or to ask the reader to accept the writer's explanation or evaluation of a concept, issue, or problem. 
An argument is a reasoned, logical way of demonstrating that the writer's position, belief, or conclusion Is valid. In 
English language arts, students make claims about the worth or meaning of a literary work or works. They defend 
their interpretations or judgments with evidence from the text(s) they are writing about. In history/social studies, 
students analyze evidence from multiple primary and secondary sources to advance a claim that is best supported by 
the evidence. and they argue for a historically or empirically situated interpretation. In science, students make claims 
in the form of statements or conclusions that answer questions or address problems. Using data in a scientifically ac­
ceptable form. students marshal evidence and draw on their understanding of scientific concepts to argue in support 
of their claims. Although young children are not able to produce fully developed logical arguments, they develop a 
variety of methods to extend and elaborate their work by providing examples, offering reasons for their assertions. 
and explaining cause and effect. These kinds of expository structures are steps on the road to argument. In grades 
K-S, the term "opinton" is used to refer to this developing form of argument. 

Informational/Explanatory Writing 
Informational/explanatory writing conveys information accurately. This kind of writing serves one or more closely 
related purposes: to increase readers' knowledge of a subject, to help readers better understand a procedure or pro­
cess, or to provide readers with an enhanced comprehension of a concept. Informational/explanatory writing address­
es matters such as types (What are the different types ofpoetry?) and components (What are the parts ofa motor?); 
size, function, or behavior (How big is the United States? What is an X-ray used for? How do penguins find food?); 
how things work (How does the legislative branch ofgovernment function?); and why things happen (Why do some 
authors blend genres?). To produce this kind of writing, students draw from what they already know and from primary 
and secondary sources. With practice. students become better able to develop a controlling idea and a coherent fo­
cus on a topic and more skilled at selecting and incorporating relevant examples, facts, and details into their writing. 
They are also able to use a variety of techniques to convey information, such as naming, defining, describing, or dif ­
ferentiating different types or parts; comparing or contrasting ideas or concepts; and citing an anecdote or a scenario 
to illustrate a point. Informational/explanatory writing includes a wide array of genres, including academic genres 
such as literary analyses. scientific and historical reports, summaries. and precis writing as well as forms of workplace 
and functional writing such as instructions, manuals, memos, reports, applications, and resumes. As students advance 
through the grades, they expand their repertoire of informational/explanatory genres and use them effectively in a 
variety of disciplines and domains. 

Although information is provided in both arguments and explanations. the two types of writing have different aims. 
Arguments seek to make people believe that something is true or to persuade people to change their beliefs or be­
havior. Explanations, on the other hand, start with the assumption of truthfulness and answer questions about why or 
how. Their aim is to make the reader understand rather than to persuade hin:tor her to accept a certain point of view. 
In short, arguments are used for persuasion and explanations for clarification. 

Like arguments, explanations provide information about causes, contexts, and consequences of processes, phenom­
ena, states of affairs, objects, terminology. and so on. However. in an argument, the writer not only gives information 
but also presents a case with the "pros" (supporting ideas) and "cons" (opposing ideas) on a debatable issue. Be­
cause an argument deals with whether the main claim is true. it demands empirical descriptive evidence. statistics, or 
definitions for support. When writing an argument, the writer supports his or her c1aim(s) with sound reasoning and 
relevant and sufficient evidence. 

Narrative Writing, ,.Narrative writing conveys experience, either real or
 
imaginary, and uses time as its deep structure. It Creat/ti. Wr/tliJ~'beJfOnd Harrat/v.,·" .:
 
can be used for many purposes, such as to inform,
 
instruct. persuade. or entertain. In English language The narratiW':c~t~CJY d~i not inClude all of the pos- '
 
arts. students produce narratives that take the form sible form.ofcreat,Iv.'Nritl,ng~such as many types of'
 
of creative fictional stories, memoirs, anecdotes, and . poetry; The Standards leave the inclusion and evaluation
 
autobiographies. Over time, they learn to provide of ether such forms to teacher discretion, 'TJ
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postures. and expressions): to use dialogue and interior monologue that provide insight into the narrator's and char­
acters' personalities and motives; and to manipulate pace to highlight the significance of events and create tension 
and suspense. In history/social studies, students write narrative accounts about individuals. They also construct event 
models of what happened, selecting from their sources only the most relevant information. In science. students write 
narrative descriptions of the step-by-step procedures they follow in their investigations so that others can replicate 
their procedures and (perhaps) reach the same results. With practice, students expand their repertoire and control of 
different narrative strat~gies. 

Texts that Blend Types 
Skilled writers many times use it blend of these three text types to accomplish their purposes. For example. The Longitude 
Prize, included above and in Appendix B. embeds narrative elements within a largely expository structure. Effective stu­
dent writing can also cross the boundaries of type. as does the grade 12student sample "Fact vs, Fiction and All the Grey 
Space In Between" found in Appendix C. 

The Special Place of Argument in the Standards 

While all three text types are important, the Standards put
 
particular emphasis on students' ability to write sound argu­
 "AfgUIrI.n't~nd'"Persuasion"ments on substantive topics and issues, as this ability is critical 
to college and career readiness. English and education professor w~.~~;lti~~ t;; ~rstlad ••Writers employ e. ... 
Gerald Graff (2003) writes that "argument literacy" is fundamen­ varietY orpersuasfv. strategle$. One common' • 
tal to being educated. The university is largely an "argument cul­ strategy Is an apI'eal.to the credibility, char" 
ture," Graff contends; therefore.K-12 schools should "teach the acter. or authority at thlt writer (or speaker).; 
conflicts" so that students are adept at understanding and en­ When writers establish that t"ey are know,"·· 
gaging in argument (both oral and written) when they enter col­ . edgeabt. and trust\vorthy, audiencef ar. . 
lege. He claims that because argument is not standard in most more likely tq believe what they say. Another' 
school curricula. only 20 percent of those who enter college are Is an appeal to the. audience's self-interest; 
prepared in this respect. Theorist and critic Neil Postman (1997) sen$.o"ldentl~·Or emotions, any of which 
calls argument the soul of an education because argument can sway an audience. A logical argument, 01'1 
forces a writer to evaluate the strengths and weaknesses of mul­ the ot~erhand. conVince. th. aUdience b... 
tiple perspectives. When teachers ask students to consider two cause of'th. ~dmerirand reasonabl.... 
or more perspectives on a topic or issue, something far beyond ness ofthllclaimsanQprooft offered rather 
surface knowledge is required: students must think critically and than either. the emotions the writing evokes in. 
deeply. assess the validity of their own thinking, and anticipate the lIudlenc. or tM ct\aracter or credentials 
counterclaims in opposition to their own assertions. ,of thwwriteroi.The Standards place special 

emphasis Oft writing logical arguments as a
 
The unique importance of argument in college and careers is as­ particularly important form of college- and
 
serted eloquently by Joseph M. Williams and Lawrence McEner­ caree('-readY writing••
 
ney (n.d.) of the University of Chicago Writing Program. As part
 
of their attempt to explain to new college students the major
 
differences between good high school and college writing. Wil­
liams and McEnerney define argument not as "wrangling" but as "a serious and focused conversation among people
 
who are intensely interested in getting to the bottom of things cooperativelY':
 

Those values are also an integral part of your education in college. For four years, you are asked to 
read, do research. gather data. analyze it, think about it, and then communicate it to readers in a 
form ... which enables them to assess it and use it. You are asked to do this not because we expect 
you a/l to become professional scholars, but because in just about any profession you pursue. you 
will do research. think about what you find, make decisions about complex matters, and then ex­
plain those decisions-usually in writing-to others who have a stake in your decisions being sound 
ones. In an Age of Information, what most professionals do is research. think, and make arguments. 
(And part of the value of doing your own thinking and writing is that it makes you much better at 
evaluating the thinking and writing of others.) (ch, 1) 

In the process of describing the special value of argument in college- and career-ready writing, Williams and McEner­
ney also establish argument's close links to research in particular and to knowledge building in general. both of which 
are also heavily emphasized in the Standards. 

Much evidence supports the value of argument generally and its particular importance to college and career readi­
ness. A 2009 ACT national curriculum survey of postsecondary instructors of composition, freshman English. and sur­
vey of American literature courses (ACT, Inc.• 2009) found that "write to argue or persuade readers" was virtually tied 
with "write to convey information" as the most important type of writing needed by incoming college students. Other 
curriculum surveys. including those conducted by the College Board (Milewski, Johnson, Glazer, & Kubota. 2005) and 
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the states of Virginia and Florida-, also found strong support for writing arguments as a key part of instruction: The 
2007 writing framework for the National Assessment of Educational Progress (NAEP) (National Assessment Gov­
erning Board, 2006) assigns persuasive writing the single largest targeted allotment of assessment time at grade 12 
(40 percent, versus 25 percent for narrative writing and 35 percent for informative writing), (The 2011 prepublication 
framework [National Assessment Governing Board. 2007] maintains the 40 percent figure for persuasive writing at 
grade 12,allotting 40 percent to w"riting to explain and 20 percent to writing to convey experience.) Writing argu­
ments or writing to persuade is also an important element in standards frameworks for numerous high-performing 
nations,' 

Specific skills central to writing arguments are also highly valued by postsecondary educators. A 2002 survey of 
instructors of freshman composition and other introductory courses across the curriculum at California's community 
colleges, California State University campuses, and University of California campuses (Intersegmental Committee of 
the Academic Senates of the California Community Colleges. the California State UniveJsity, and the University of 
California, 2002) found that among the most important skills expected of incoming students were articulating a clear 
thesis; identifying, evaluating, and using evidence to support or challenge the thesis; and considering and incorporat­
ing counterarguments into their writing. On the 2009 ACT national curriculum survey (ACT, Inc.• 2009), postsecond­
ary faculty gave high ratings to such argument-related skills as "develop ideas by using some specific reasons, details, 
and examples," "take and maintain a position on an issue," and "support claims with multiple and appropriate sources 
of evidence." 

The value of effective argument extends well beyond the classroom or workplace, however. As Richard Fulkerson 
(1996) puts it in Teaching the Argument in Writing. the proper context for thinking about argument is one "in which 
the goal is not victory but a good decision, one in which all arguers are at risk of needing to alter their views, one in 
which a participant takes seriously and fairly the views different from his or her own" (pp. 16-17). Such capacities are 
broadly important for the literate. educated person living in the diverse. information-rich environment of the twenty­
first century. 
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'See, for example, frameworks trom Finland. Hong Kong, and Singapore as well as Victoria and New South Willes in Australia. 
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